Start by reflecting on the strategies you learned about in '"So You've Got a Writing
Assignment. Now What?" Use those techniques as you review the assignment below and as
you write your essay.

Assignment Purpose: This week, we are establishing a foundation for the course by diving deep
into the theme of hope. We’ll use Amanda Gorman's inaugural poem "The Hill We Climb," Fifi
Baiden's TED Talk "Hope is a Verb," and the forward from Rebecca Solnit’s book Hope in the
Dark as focal points for future discussions and reflections.

Over the course of this quarter, your notion of hope will no doubt change. This week’s readings
and videos might have already become catalysts for a change in your viewpoint. How does your
own definition of hope align with Baiden's, Solnit’s, and Gorman's? Are there points in which
you disagree? If so, how? If not, why do you feel you are all three in agreement?

This assignment will give you the opportunity to begin the practice of academic writing by
engaging in a conversation with other writers and speakers. Your essay will represent your ideas,
but you will reference the ideas of others in order to respond to the prompt.

The Prompt:
Amanda Gorman ends her poem with these lines:

When day comes we step out of the shade,
aflame and unafraid,

the new dawn blooms as we free it.

For there is always light,

if only we're brave enough to see it.

If only we're brave enough to be it.

Consider for a moment what Gorman means by "the shade" and "the light"? What does it mean
to be "brave enough to see it" and "brave enough to be it"? We will return to these phrases many
times this quarter.

Fifi Baiden and Rebecca Solnit both talk about the relationship between hope and action. Why is
this relationship important? Consider what hope might look like without action. Baiden says that
"hope is a verb." He talks about "doing hope." Similarly, Solnit writes, "hope doesn’t mean
denying these realities. It means facing them and addressing them."

Look back at the definition of hope you wrote in your discussion post this week. Has it changed
since you reviewed the Wave 2 videos and reading? How have Baiden, Solnit, and Gorman
changed or challenged your ideas about hope? Support your main idea by writing about
something have you become “brave enough to see” in the world recently. In other words, what
problems or issues have you noticed that need to be or are being met with action? You might use
the language from the last few lines of Amanda Gorman's poem by writing about the "shade,"
"light," "see[ing] it, and "be[ing] it" in relation to the problem or issue you are describing in this
essay.



Guidelines:
Respond to the prompt in a roughly two-page essay. Your ideas should be clear and well-
organized, but the writing doesn’t have to be near perfect.

Your first paragraph should serve as your introduction. The last sentence of your introduction
should be your thesis statement or main idea.

While they will not read your work, your classmates are your intended audience. Like you, they
will have a strong familiarity of the required materials and the course theme, so while
paraphrasing is important summarizing all three works is unnecessary. You may use quotes from
Baiden's, Gorman's, and Solnit’s works, but do so sparingly and be sure to make it clear who said
what. Remember, this paper is meant to serve as a representation of your ideas, not a reiteration
of what the speakers say in their talks.

Submit your response in a Word document. Your writing should be double-spaced.

Criteria for Success:

You do not need to submit written responses to these questions. Instead, refer to them often as
you complete this assignment. These are the questions I will ask as your reader when I assess and
grade your paper.

e What is the main idea of my paper? How does it relate to the prompt?

e How have I shown my own definition of hope as it relates to Baiden's, Gorman's, and
Solnit's ideas?

e To what degree do I show a strong understanding of the required materials? How
deep did I go with my thoughts? How much detail did I use to support my ideas?

o Will my reader be able to understand the ideas I am trying to convey?

e Ifl used an online translator, have I had someone read my writing with me to make
sure it will be clear to all readers?

Video address:

1. Poet Amanda Gorman reads 'The Hill We Climb'
https://www.youtube.com/watch?v=Wz4YuEvJ3y4&t=351s

2. Hope is a Verb | Fifi Baiden | TEDxLagunaBlancaSchool

https://www.youtube.com/watch?v=pgwFu4qfVVM&t=165s
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So You've Got a Writing Assignment.
Now What?

Corrine E. Hinton

It's the first day of the semester and you've just stepped foot into your
Intro to American Polirics class.” You grab a sear toward the back as
the instructor enters, distributes the syllabus, and starts vo discuss the
course schedule. Just before class ends, she grabs a thin stack of papers
from her desk and, distributing them, announces, “This is your first
writing assignment for the rerm. It's due two weeks from Thursday,
so | suggest you begin early.” Your stomach clenches. For some peo-
ple, a writing assignment causes a little nervous energy, bur for you,
i’s a deep, vomit-inducing fireball thar shoots down your body and
our your toes. As soon as the assignment sheer hits your hands, your
eyes dart wildly abour, frantically trying to decipher whar you're sup-
posed to do. How many pages is this thing supposed o be? Whar am
I supposed to write abour? Whar's Chicago style? When is it due? You
know your instructor is talking abour the assignment right now, bur
her voice fades into a murmur as you busy yourself with the assign-
ment sheet. The sound of shuffling feer interrupes your thoughts; you
look up and realize she's dismissed the class. You shove the assignment
into your bag, convinced you're doomed before you've even started.

* This work is licensed under the Creative Commons Attribution-
MNoncommercial-Share Alike 3.0 United States License and is subject to the
Writing Spaces Terms of Use. To view a copy of this license, visit huep://
creativecommons.org/ licenses/by-nc-sa/3.0/us/ or send a letter to Creative
Commons, 171 Second Street, Suite 300, San Francisco, California, 94105,
USA. To view the Writing Spaces Terms of Use, visit hap:/fwritingspaces.
org/terms-of-use.
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So you've got a writing assignment. Now whar? First, don't panic.
Writing assignments make many of us nervous, bur this anxiery is es-
pecially prevalent in first year students. When thar first writing assign-
ment comes along, fear, anxiery, avoidance, and even anger are rypical
responses. However, negarive emorional reacrions like these can cloud
your ability to be rarional, and interpreting a writing assignmenr is a
rational activity and a skill. You can learn and cultivate this skill with
practice. Why is learning how to do it so important?

First, you can learn how to manage negative emotional responses
to writing. Research indicares emortional responses can affecr academic
performance “over and above the influence of cognirive ability or mo-
tivation” (Pekrun 129). So, even when you have the knowledge or de-
sire to accomplish a particular goal, your fear, anxiety, or boredom can
have greater control over how you perform. Anything you can do 1o
minimize these reacrions (and potenrially boost performance) benefirs
your personal and intellecrual wellness.

Learning to interpret writing assignment expectations also helps
encourage productive dialogue berween you and your fellow class-
mates and berween you and your instructor. You'll be able to discuss
the assignment critically with your peers, ask them specific quesrions
abour information you don't know, or compare approaches 1o essays.
You'll also be able to answer your classmates’ questions confidently.
Many students are too afraid or intimidated o ask their instrucrors
for help, but when you understand an instructor’s expecrations for
an assignment, you also understand the skills being assessed. With
this method, when you do not understand a requirement or expecta-
tion, you'll have more confidence to approach your instructor directly,
using him as valuable resource that can encourage you, clarify confu-
sion, or strengthen your understanding of course conceprs.

Whar follows is a series of practical guidelines useful for interpret-
ing most college writing assignments, In my experience, many students
already know and employ many of these strategies regularly; however,
few students know or use all of them every time. Along the way, I'll
apply some of these guidelines o acrual assignments used in university
classrooms. You'll also be able to get into the heads of other students
as they formulate their own approaches to some of these assignments.!
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GUIDELINES FOR INTERPRETING WRITING ASSIGNMENTS

1. Don't Panlc and Don't Procrastinare

Writing assignments should not incite panic, bur it happens. We've
already discussed how panicking and other negative reacrions work
against you by clouding your ability to analyze a situation rationally.
So when your instructor gives you thar writing assignment, don't try
to read the whole assignment sheer ar breakneck speed. Instead, take a
deep breath and focus. If your instructor talks abour the assignment,
stop whar you're doing and listen. Often, teachers will read through
the assignment aloud and may even elaborate on some of the require-
ments. Write down any extra informarion or advice your instrucror
provides abour the requirements, his or her expecrations, changes, pos-
sible approaches, or topic ideas. This informarion will be useful to you
as you begin thinking abour the topic and formularing your approach.
Also, pay artention to your classmates’ questions. You might not need
those answers now, butr you may find them helpful later.

If you're an undergraduarte student raking more than one class, ir's
not uncommon to have several writing assignments due within days of
each other. Hence, you should avoid procrastinating, People procrasi-
nate for different reasons. Maybe you wait because you've always been
able o pur together a decent paper the night before it's due. Perhaps
you wait because avoiding the assignmenr unril the last minute is your
response to academic stress. Waiting until the last minute 1o complere
a writing assignment in college is a gamble. You pur yourself ar risk for
the unexpected: your printer runs out of ink, your laptop crashes and
you didn't backup your work, the Internet in the library is down, the
books you need are checked our, you can't locare any recent research
on your topic, you have a lase-minute emergency, or you have a ques-
tion abour the assignment you can't find the answer to. The common
result of situarions like these is that if the student is able to complere
the assignment, it is often a poor representataroin of her acrual knowl-
edge or abilities. Start your assignment as soon as possible and leave
yourself plenty of time to plan for the unexpected.

2. Read the Assignment. Read It Again. Refer to It Often

The ability to read critically is a useful skill. When you read a rext-
book chapter for your history course, for example, you might skim it
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for major ideas first, re-read and then highlight or underline impor-
tant items, make notes in the margins, look up unfamiliar rerms, or
compile a list of questions. These same strategies can be applied when
reading wriring assignments.

The assignment sheet is full of marerial to be deciphered, so artack
it the same way you would arrack your history book. When Eaileyz, an
undergraduare ar a university in Los Angeles, was asked to respond o
a biology writing assignment, here’s whart she had ro say abour where
she would starr:

When gerring a writing assignment, you should read
it more rhan once just o ger a knowledge of whar
they're [the instructors| really asking for and under-
line important informarion, which is whar I'm doing
now. Before starting the assignment, always write
some notes down to help you ger started.

Here are some other strategies to help you become an active, crirical
reader of wriring assignments:

1. Start by skimming, noting anything in particular thar jumps
out at you.

2. As soon as you have the time and the ability o focus, re-read
the assignment carefully. Underline or highlight important
fearures of the assignment or criteria you think you mighr for-
get abour after you've started writing.

3. Don't be afraid to write on the assignment sheet. Use the
available whire space to list questions, define key rerms or
concepts, or jot down any initial ideas you have. Don't let
the margins confine your writing (or your thoughes). If you're
running out of space, grab a fresh sheet of paper and keep
writing. The sooner you starting thinking and writing about
the assignment, the easier it may be to complete.

As you begin drafting, you should occasionally refer back to the of-
ficial assignment sheet. Maintaining constant contact with your teach-
er's instructions will help keep you on the right track, may remind you
of criteria you've forgotten, and it might even spark new ideas if you're
stuck.
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3. Know Your Purpose and Your Audience

Instructors give writing assignments so students can demonstrare their
knowledge and/or their ability to apply knowledge. On the surface, it
may seem like the instructor is simply asking you ro answer some ques-
tions to demonstrate thatr you understand the marterial or to compare
and conrrast concepts, theorists, or approaches. However, assessing
knowledge is usually just one reason for the assignment. More often
than not, your instructor is also evaluating your ability to demonstrate
other critical skills. For example, she mighr be trying o determine if
you can apply a concept to a particular situation, if you know how to
summarize complex marerial, or if you can think critically abour an
idea and rhen creatively apply thar thinking to new siruarions. Maybe
she’s looking ar how you manage large quantities of research or how
you position expert opinions against one another. Or perhaps she
wants to know if you can form and support a sound, credible argu-
ment rather than describing your opinion abour a cerrain issue.

Instructors have different ways of conveying whar they expect from
their students in a writing assignment. Some detail explicitly whar
they intend to evaluate and may even provide a score sheer. Others
may provide general (even vague) instructions and leave the rest up
to you. S0, what can you do to ensure you're on the right track? Keep
reading through these guidelines, and you'll learn some ways to read
berween the lines. Once you identify all the intentions ar work (thar
is, whar your instructor is trying ro measure), you'll be able to consider
and address them,

Audience is a critical component to any writing assignment, and
realistically, one or several different audiences may be involved when
you're writing a paper in college. The person evaluating your essay is
typically the audience most college students consider first. However,
your instructor may identify a separate audience to whom you should
tailor your response. Do not ignore this audience! If your business in-
structor tells you to write a research proposal thar will be delivered 1o
members of the local chamber of commerce, then adapt your response
to them. If you're in an engineering course, and your instructor asks
you to write a product design report abour a piece of medical equip-
ment geared toward medical practitioners (and nor engineers), you
should think differently about your terminology, use of background

informartion, and what motivates this particular audience when they
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read your report. Analyzing the background (personal, educarional,

professional), existing knowledge, needs, and concerns of your audi-
ence will help you make more informed decisions abour word choice,

SCructTure, rone, or other COMponenrs of Your paper.

4. Lacare and Understand the Direcrive Verbs

One thing you should do when interpreting a writing assignment is
to locate the direcrive verbs and know whar the instructor means by
them. Direcrive verbs rell you whar you should do in order o formu-
late a written response. The following table lists common directive
verbs used in writing assignments:

Table 1. Frequently used directive verbs.

analyze defend illuscrate
apply describe investigare
argue design narrate
compare discuss show
consider explain summarize
COntrast explore synthesize
create evaluare trace

You might notice thar many of the directive verbs have similar general
meanings. For example, although explore and investigate are not nec-
essarily synonyms for one another, when used in writing assignments,
they may be asking for a similar strucrural response. Understanding
whar those verbs mean to you and o your instructor may be the most
difficult part of understanding a writing assignment. Take a look at
this sample writing assignment from a philosophy course:

Philosophy Writing Assignment *
“History is what the historian says it is.” Discuss,

All papers are to be typed, spell-checked and gram-
mar-checked. Responses should be 2000 words.
They should be well written, with a logical flow of
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thoughr, and double-spaced with 1" margins on all
sides. Papers should be ryped in 12-pitch font, using
Courier or Times Roman typeface. Indent the first
line of each new paragraph five spaces. Also include a
ticle page so thar the instructor can idenrify the stu-

denr, assignment and course number.

Proper standard English is required. Do not use slang
or a conversational style of writing, Always avoid con-
rractions (e.g. “can’t” for “cannot”) in formal essays.
Always write in complete sentences and paragraphs!
Staple all papers in the upper lefr-hand corner and do
not put them in a folder, binder or plastic cover.

All written work, citarions and bibliographies should
conform to the rules of compaosition laid down in The
Chicago Manual of Style (15th edition), or Charles
Lipson's Doing Honest Work in College (chapeer 5).
A paper thar lacks correct citarions and/or a bibliog-
raphy will receive an automaric 10% reduction in
grade.

" 'iampll: undl:rgmduat: philnmphy writing aﬁignm-:nt. Courtesy af Dr,
Kenneth Locke, R:liginuj Studies Di:p:l.rtmr_n[. Univ:r:lt].r of the West,

You may interpret the word discuss in one way, while your instructor
may have a different understanding. The key is to make cerrain thar
these two interpretations are as similar as possible. You can develop a
murual understanding of the assignment’s direcrive verbs and calculare
an effective response using the following steps:

. Look up the verb in a dictionary and write down all of the
definirions.

2. List all possible synonyms or related rerms and look those up
as well; then, see if any of these rerms suggest a clearer inter-
pretation of what the assignment is asking you o do.

3. Write down several methods you could use o approach the
assignment. (Check out guideline eight in this essay for some
common approaches.)
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4. Consult with your instructor, bur do not be discouraged if he/
she is unwilling to clarify or provide addirional informarion;
your interpretation of the directions and subsequent approach
o fulfilling the assignment criteria may be one of its purposes.

5. Consulr a rrusted peer or writing center tutor for assistance.

6. Figure our what you know.

When deciphering an assignment’s purpose is parricularly chal-
lenging, make a list. Think abour what you know, what you think you
know, and whar you do not know abour whar the assignment is asking
you to do. Purting this list into a table makes the informarion easier o
handle. For example, if you were given an assignment thar asked you
to analyze presentations in your business ethics class, like the assign-
ment in Figure 2, your table mighr look like Table 2 below:

Business Writing Assignment Presentation Ana,l}rsis

During three weeks of class, you'll observe several small group pre-
sentations on business ethics given by your fellow classmares. Choose
two of the presentations and write a short paper analyzing them. For
each presentation, be sure to do the following:

1. In one paragraph, concisely summarize the group’s main con-
clusions

2. Analyze the presentation by answering any two of the follow-
ing three:

a. With which of the group's conclusions do you agree? Why?
With which of the conclusions do you disagree? Why? (in-
clude specific examples of both)

b. Whart particular issue of ethics did the group not address or
only address slightly? Analyze this aspect from your per-
spective.

¢. In what way could you apply one or more of the group's
conclusions to a particular situation? (The situation could
be hypothetical, one from your personal or professional ex-
perience, or a real-world example).

The paper should be no more than 3 pages in length with 12-pt
font, 1 V2 line spacing, It is due one week after the conclusion of pre-
sentations,
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Your grade will depend upon
1. the crirical thoughr and analytical skills displayed in the paper;

2. your use of ethical principles from chaprer 7 of our rextbook;

Carrine E. Hinron

3. the professionalism, correctness, and logic of your writing,

Table 2. Sample knowledge rable for undergraduare business writing assignment.

What I Know

W'hat | Think [ Know

What | Don't Know

Meed to observe
and take notes on 2
PI‘I:S«I:HTE.tiHI‘.LE

Concisely means “short,”
so my summaries should

be shorter than the other
parts of the paper.

What does the profes-

sor mean by “critical

thnu.ghtn?

Meed 1o summa-
rize each grul.lpf

conclusions

[ think I need to apply
my own understanding
of ethics o Agure our
which issue the group
didn’t add ress

How does the profes-
sor evaluate “profes-
sionalism™? How do |
demonstrate this?

2-3 pages long; 12

I think | understand ev-

Do I need to apply both

pt font and 1 %2 erything from chapter 7 | groups’ conclusions o
spacing the same situation or (o
two different ones?
MNeed to include I think it's nlr_a}r o say How much p:rmnal
pl::surml upiniﬂn “1" in the paper. np'lniun should | in-

clude and do | need
specific examples to
support my opinion?

Meed 1o answer 2
of the 3 questions
under part 2

I don't think | need an
introduction.

Should | separate my
essay into two parts,

one for each group |

observed?

After reviewing the table, you can see that this student has a lot of
thoughts about this assignment. He understands some of the general
fearures. However, there are some critical elements thar need clarifica-
tion before he submits the assignment. For instance, he's unsure about
the best structure for the paper and the way it should sound. Dividing
your understanding of an assignment into a table or list can help you
identify the confusing parts. Then, you can formulate specific ques-
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tions that your instructor or a writing center consultant can help you
answer.

6. Ask Yourself: Do I Need an Argument?

Perhaps one of the most important things to know is whether or not
your instructor is asking you to formulate and support an argument.
Somerimes this is easy to determine. For example, an assignment many
instrucrors include in their courses is a persuasive paper where you're
rypically asked o choose an issue, rake a position, and then support it
using evidence. For many students, a persuasive paper is a well known
assignment, bur when less familiar assignment genres come up, some
students may be confused abour argument expecrarions. This confu-
sion may arise because the instrucror uses a directive verb thar is easily
misinterpreted. Whar abour the verb explain? Does it make you think
of words like summarize, review, or describe (which would suggest
more facts and less opinion)? Or, do you associare it with words like
debare, investigate, or defend (which imply the need for a well-sup-
ported argument)? You can also look for other clues in the assignment
indicating a need for evidence. If your instructor mentions scholarly
citations, you'll probably need it. If you need evidence, you'll probably
need an argument. Still confused? Talk w your instructor.

7. Consider the Evidence

If your assignment mentions a minimum number of required sources,
references a particular citation style, or suggests scholarly journals o
review during your research, then these are tellale signs thar you'll
need to find and use evidence. Whar qualifies as evidence? Let's review
some of the major rypes:

Personal experience

Narrartive examples (historical or hypothetical)
Statistics (or numerical forms of dara) and facrs
Graphs, charts, or other visual representarives of dara
Expert opinion

Research results (experimental or descriprive)

Each of these offers benefits and drawbacks when used w support

an argument. Consider this writing assignment from a 200-level biol-
ogy class on genertics:
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Biﬂlﬂg}" Writing Assignment
Genes & Gene Research

Purpose:

This wriring assignment will ask you ro familiarize yourself with
genes, the techniques gene researchers use when working with genes,
and the current research programs investigating genes. The reporr is
worth 10% of your final grade in the course.

In a research report of at least 1500 words, you should address the
following:

1. Generally, what is a gene and whar does it do? Create a univer-
sally applicable definirion for a gene.

2. Choose a specific gene and apply your definition 1o it (i.e., whar
does this particular gene do and how does it work?)

3. Recreate the history of the gene you've chosen including the
gene's discovery (and discoverer), the motivation behind the re-
search into this gene, outcomes of the research, and any medi-
cal, social, historical, or biological implicarions ro its discovery.

4. Explore the current research available on your gene. Who is
conducting the research, whar are the goals (big/small; long-
term/short-term) of the research, and how is the research being
funded?

Research should be properly documented using CSE (Council of
Science Editors) style.
The report should be typewritten, double spaced, in a font of rea-

sonable size.

This instructor asks students 1o demonstrate several skills, including
definition, summary, research, and application. Nearly all of these
components should include some evidence, specifically scientific re-
search studies on the particular gene the student has chosen. After
reading it, here’s whar Bailey said abour how she would start the as-
signment: “This assignment basically has to do with who you are, so
it should be something simple to answer, not o difficulr since you
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EI.'II:!L'LI.'I:I. lumw }l"ﬂulge‘]."-.“ EEDE‘B-[. .'lmrl.'ll!r ﬂl.l.d.ﬂr.l[, EKPL’Iim I.'Im'ul' hﬂ‘muld
approach the same assignment: “So, first of all, to do this assignment,
I would go on the computer, like on the Internet, and I would . . . do
research abour genes first. And . . . everything abour them, and rthen
I would . .. start with the first question, second question, third and
fourth, and thar’s it.” For Bailey, using her own life as an example to
illustrare genetic inheritance would be the best way to start responding
to the assignment. Ernest, on the other hand, thinks a bir differencly;
he knows he needs “research abour genes” to ger started, and, like
many students, figures the internet will tell him everything he needs
to know. So, how do you know whart evidence works best? Know the
field you're writing in: what type(s) of evidence it values, why ir's valu-
able, and whar sources provide thar evidence. Some other imporrant
questions you should ask yourself include

*  Where, in the paper, is the most effective place for this evi-
dence?

Whar rype of evidence would support my argument effecrively?
Whar kind of evidence would most convince my audience?
Whar's the best way to integrate this evidence into my ideas?
Whar reference/citation style does rhis discipline use?

If your writing assignment calls for evidence, it is important thar
you answer these questions. Failure to do so could cost you major
points—in your assignment and with your instructor.

8. Calculate the Best Approach

When you decide how ro approach your paper, you're also outlining
its basic structure. Structure is the way you construct your ideas and
maove from one idea to the next. Typical structural approaches include
questionfanswer, comparison/contrast, problem/solution, methodol-
ogy, causeleffect, narration/reflection, description/illustration, clas-
sification/division, thesis/support, analysis/synthesis, and theory/
application. These patterns can be used individually or in combina-
tion with each other to illustrate more complex relationships among
ideas. Learning whar structures are useful in particular writing situa-
tions starts with reviewing the assignment. Sometimes, the instructor
clearly derails how you should structure your essay. On the other hand,
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the assignment may suggest a particular strucrural parrern bur may
not acrually reflect whar the instrucror expects to see. For example,
if the prompr asks four questions, does thar mean you're supposed o
write a paragraph for each answer and then slap on an introduction
and a conclusion? Not necessarily. Consider whar strucrure would de-
liver your message accurately and effectively.

Knowing whar strucrures are acceprable within the discipline is
also important. Many students are uncomfortable wich rigidity; chey
wonder why their chemistry lab reports must be presented “just so.”
Think abour the last time you looked ar a restaurant menu. If you're
looking for appetizers, those items are usually listed ar the front of
the menu whereas desserts are closer to the back. If a restaurant menu
listed the desserts up front, you might find the design unfamiliar and
the menu difficulr to navigare. The same can be said for formalized
writing structures including lab reports or literature reviews, for ex-
ample. Examining scholarly publications (journal articles or books)
within thar field will help you identify commonly used strucrural par-
terns and understand why those structures are acceptable within the
discipline.

9. Understand and Adhere to Formarting and Style Guidelines

Wriring assignments usually provide guidelines regarding formar and/
or style. Requirements like word count or page length, font type or
size, margins, line spacing, and citation sryles fall into this caregory.
Most instructors have clear expecrations for how an assignment should
look based on official academic styles, such as the Modern Language
Association (MLA), the American Psychological Association (APA),
the Chicago Manual of Style (CMS), or the Council of Science Editors
(CSE). If your instructor specifically references a style then locare a
copy of the manual, so you'll know how 1o cite source marerial and
how to develop your document’s formar (font, spacing, margin size,
erc.) and style {use of headings, abbreviations, capitalization).
Occasionally, an instructor may modify a standard style o meer
her personal preferences. Follow any additional formartting or style
guidelines your instructor provides. If you don't, you could lose points
unnecessarily. They may also refer you 1o scholarly journals ro use as
models. Don't ignore these! Not only will you be able to review profes-
sional examples of the kinds of work you're doing (like lab reports, lic
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reviews, research reports, execurive summaries, etc.), you'll also learn

more abour whar style of wriring a discipline values.

10. Identify Your Available Resources and Ask Questions

Even afver following these steps, you may still have questions. When
thar happens, you should know who your resources are and whar they
do (and don't do). After Nicole read the business erhics assignment
(provided earlier in this chaprer), she said, “I would send a drafr
[the instructor] and ask him if he could see if I'm on the right track.”
Nicole's instincrs are right on rarger; your primary resource is your
instructor. Professors may appear intimidaring, bur they are there to
help. They can answer questions and may even offer research recom-
mendations. If you ask ahead of rime, many are also willing to review
a draft of your project and provide feedback. However, don't expect
your teacher to proofread your paper or give you the “right” answer.
Writing assignments are one method by which instructors examine
your decision making, problem solving, or crirical thinking skills.

The library is another key resource. Reference librarians can help
you develop an effective research process by teaching you how o use
the caralog for books or general references, how o search the dara-
bases, and how o use library equipment (copy machines, microfiche,
scanners, erc.). They will nor choose your topic or conduct your re-
search for you, Spending some time learning from a reference librarian
is worthwhile; it will make you a more efficient and more effective
student researcher, saving you time and frustration.

Many institutions have student support centers for writing and are
especially useful for first year students. The staff is an excellent source
of knowledge abour academic expectations in college, about research
and style, and abour writing assignment interpretation. If you're hav-
ing trouble understanding your assignment, go to the writing center
for help. If you're working on a draft and you want to review it with
someone, they can take a look. Your writing center tutor will not write
your paper for you, nor will he serve as an editor to correct grammar
mistakes. When you visit your university’s writing center, you'll be
able to discuss your project with an experienced rutor who can offer
practical advice in a comfortable learning environment.

The above are excellent resources for student assistance. Your in-
structor, the librarians, and the writing center staff will not do the
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work for you. Instead, they'll teach you how to help yourself. The

guidelines I've outlined here are meant o do exactly the same. So the
next time you've got a wriring assignment, whar will you do?

Discussion

1. Think abour a previous writing assignment thar was a chal-
lenge for you. Whar straregies did you use ar the rime? After
reading the chaprer, whar orher straregies do you think mighr
have been useful?

2. Choose two verbs from the list of frequently used directive
verbs (Table 1). Look up these verbs (and possible synonyms)
in the dicrionary and write down their definirions. If you saw
these verbs in a writing assignment, whar potential questions
might you ask your professor in order to clarify what he/she
means?

3. Choose two of the sample assignments from the chaprer and
create a charr similar to Table 2 for each assignment. Whar
differences do you notice? If these were your assignments,
whar evidence do you rthink would best support your argu-
ment and why (review guideline seven for help)?

4. Whar advice would you give to first year college students
abour writing, writing assignments, or instructor expecra-
rions? Structure this advice in the form of a guideline similar
to those included in the chaprer.
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1. My thanks to Dr. Kenneth Locke from University of the West for
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a sense of realism o this essay, and | am indebted ro them for their assistance.
2. The names of student participants in this document have been
changed to retain confidentiality.
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